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Why Assessment?

“We must employ multiple assessment methods and perspectives that help define how a
program is meeting its goals and identifies what is actually being measured in a triangulated
manner. These methods should combine demographic information, observational data and
participant evaluations to provide answers to three basic evaluation questions: 
1. How well is the program working? 
2. Is the program serving those it intends to serve? 
3. Are students acquiring knowledge, skills, and abilities that are relevant to their coursework, majors, and intended professional careers?” 

(Lewis & Clark Academic & Experiential Learning Committee, Academic and experiential learning report, 2013)


NWCCU Standards of Accreditation:

“4.B.2 The institution uses the results of its assessment of student learning to inform academic and learning-support planning and practices that lead to enhancement of student learning achievements.” (http://www.nwccu.org/)


Organization of the Mission, Goals, and Outcomes Model


[image: ]

Mission and Goals Defined

Mission

A department’s mission is the broadest statement of its purpose, values, and activities. The mission statement should be directly related to the university mission, the division mission, and the division’s core foci.

Program Goals and Learning Goals

Program Goals
Program goals focus on the programs or activities of a department. These goals are often supported by outcomes related to participation, administration, and institutional collaboration.

	Components of a Program Goal
	Components of a Learning Goal

	What program is the goal for? Be as specific as possible: what part of the program?
	Who is the target of the learning goal? Be as specific as possible: which students?

	What is the desired change for the program?
	What is the desired learning?

	What is the measure for this change?
	What is the context in which the learning is applied?

	How does the program goal support the department mission? This should be easily inferred by anyone familiar with the department mission
	How does the learning goal support the department mission? This should be easily inferred by anyone familiar with the department mission

	Is the goal attainable within the given parameters?
	Is the goal attainable within the given parameters?

	


Example Program Goals

	Student Activities will increase participation in the Festival of Scholars by 20% compared to average attendance of the last three years
	Campus Living will reduce the in-person length of Resident Advisor training by two days while preserving all Resident Advisor learning outcomes










Learning Goals

Learning goals focus on the learning and/or development of participants in a program, activity, or experience. These goals are often supported by outcomes related to a change in an individual’s cognition or behavior.



	Example Learning Goals

	Students participating in Career Center programs will demonstrate increase ability to apply NACE skills in the job application process 
	Students participating in Student Leadership and Service experiences in Student Leadership and Service experiences will adopt an attitude favoring civic leadership and social change within community interactions 
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Writing Goals

Example:
As a result of completing the Pioneer Success Institute, PSI students will have a greater sense of belonging to the Lewis & Clark campus community.

A well-written goal:
· Describes change, not activities
· Can be short or long-term
· Is S.M.A.R.T. 

Follow the S.M.A.R.T. guidelines when writing goals:

Specific
· Straightforward and well-defined
· Clear to anyone who has a basic understanding of the program

Measureable 
· What is the scale of goal? Is it truly measurable?
· Define markers to identify when you have achieved your goal

Attainable
· Define a goal where success is realistic within your time frame
· Think of long-term success incrementally. Individual goals may scaffold toward the “big picture”
· Consider your resources

Relevant
· All goals should support your mission 
· Consider each goal within the context of all your activities, and the activities of your partners on campus

Timely
· Provide enough time to achieve the goal, but so much that it becomes lost
· Set both short- and long-term goals. What can you do this semester? Over the next five years?


Remember:
· Keep focus on supporting the mission
· Goals describe changes, not activities
· Goals should not include changes outside the scope of your specific mission, such as “improving retention” or “improving the public image of Lewis & Clark.” These result from a combination of many goals with associated activities.  
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Tips for Writing Goals and Outcomes
By: Wendi L. Siebold, MA, MPH (wendi.lyn1@gmail.com)
Adapted for use at Lewis & Clark by the Student Life Assessment Committee	

Exercise #1 – Writing Goals



	Program Goal

	Component of goal
	My response

	What program is the goal for? Be as specific as possible: what part of the program?
	

	What is the desired change for the program?
	

	What is the measure for this change?
	

	

	How does the program goal support the department mission? This should be easily inferred by anyone familiar with the department mission
	

	Is the goal attainable within the given parameters?
	



Write out your goal here:
(Is your goal S.M.A.R.T.?)








	Learning Goal

	Component of goal
	My response

	Who is the target of the learning goal? Be as specific as possible: which students?
	

	What is the desired learning?
	

	What is the context in which the learning is applied?
	

	

	How does the learning goal support the department mission? This should be easily inferred by anyone familiar with the department mission
	

	Is the goal attainable within the given parameters?
	




Write out your goal here:
(Is your goal S.M.A.R.T.?)
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Program and Learning Outcomes

Program outcomes examine what a program or process is to do, achieve, or accomplish for its own improvement and/or in support of institutional or divisional goals; generally numbers, needs, or satisfaction driven.
	
Learning outcomes examine cognitive skills that students develop through department interactions; measurable, transferable skill development. They are statements indicating what a participant (usually students) will know, think, or be able to do as a result of an event, activity, program, etc. 

Outcomes will tell you:
· When you’ve met your goals
· How you will reach your goals 
I need an action verb!
Refer to Bloom’s Taxonomy in the appendix for vocabulary ideas. 

ABCD Structure of a Learning Outcome:
some program outcomes use the same structure
· Audience/Who
· Who does the outcome pertain to?
· Behavior/What
· What do you expect the audience to know/be able to do? 
· Condition/How
· Under what conditions or circumstances will the learning occur?
· Degree/How much
How much will be accomplished, how well will the behavior need to be performed, and to what level?

Outcomes can also follow the S.M.A.R.T. principles.



Remember:
· Outcomes are specific and measureable
· Outcomes are connected to a goal
· Goals can (and often should!) be supported by multiple outcomes
· It is good practice to re-evaluate and potentially adjust outcomes once specific programs and strategies are defined
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Writing Learning Outcomes Worksheet
By: Campus Labs (www.campuslabs.com)
Adapted for use at Lewis & Clark by the Student Life Assessment Committee







	Example Program Outcomes

	As a result of increasing the relevancy and usefulness of programming, Festival of Scholars attendance for the 2018-2019 academic year will increase by 20% compared to the average attendance for the previous three years
	As a result of implementing an online training module, in-person Resident Advisor training will be reduced by two days


	





Example Learning Outcomes

	As a result of completing a resume advising session in the Career Center, students will be able to describe how their work experience demonstrates competency in at least three NACE skills
	After completing a service experience in Student Leadership and Service, students will demonstrate increased affinity for civic leadership and social change in an open-ended question about their personal values 
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Exercise #2 – Distinguishing between program and learning outcomes

For each of the statements below, identify…
· Is the statement a program or learning outcome statement?  
· What information is missing? How could the outcome be strengthened?

1. The Undergraduate Research Office will increase support for student attendance at regional, national, and international conferences.



2. Students will be able to demonstrate effective communication skills as a result of participating in the Leadership Program.



3. The Wellness Program will increase the number of smoking cessation seminars offered by 20% by hiring a graduate assistant to conduct the seminars.



4. Students will identify ten behaviors and/or characteristics of healthy relationships with others after attending this seminar.



5. The number of personal solicitations focused on scholarship needs will increase.



6. Students and faculty will receive more information about co-curricular transcripts and the number of students completing transcripts will increase.















Exercise #3: Identifying Learning Outcome Components


For each learning outcome, try to identify the four components:
· Audience/Who
· Who does the outcome pertain to?
· Behavior/What
· What do you expect the audience to know/be able to do?
· Condition/How
· Under what conditions or circumstances will the learning occur?
· Degree/How much
· How much will be accomplished, how well will the behavior need to be performed, and to what level? 


1) As a result of attending five counseling sessions at the Student Counseling Center, students will be able to identify one or more strategies to cope with their problems.
	Audience: ____________________________________________________________
	Behavior: ____________________________________________________________
	Condition: ____________________________________________________________
	Degree: _______________________________________________________________
	

2) At the conclusion of the Greek Life Anti-Hazing presentation, students in attendance will be able to identify five behaviors or activities that constitute hazing.
	Audience: ____________________________________________________________
	Behavior: ____________________________________________________________
	Condition: ____________________________________________________________
	Degree: _______________________________________________________________
[bookmark: _GoBack]
3) Faculty who attend the NSSE workshop will be able to identify three ways their work contributes to the institution scoring well on the NSSE benchmarks. 
	Audience: ____________________________________________________________
	Behavior: ____________________________________________________________
	Condition: ____________________________________________________________
	Degree: _______________________________________________________________
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Writing Learning Outcomes Worksheet
By: Campus Labs (www.campuslabs.com)
Adapted for use at Lewis & Clark by the Student Life Assessment Committee

Measuring Outcomes


Method 1 – Learning Survey
· Test or quiz with close-ended questions designed to assess cognitive learning levels 1-3 or affective learning level 1 (see Bloom’s taxonomy in appendix)
· Should be a form of direct (vs. indirect) assessment
· Question formats
· Multiple Answer
· Multiple Choice
· Likert Scale (this does not assess student learning, but could measure program goals)

Tips for writing learning surveys
· Ensure questions map directly to your learning outcome
· Depending on when you implement the survey, prep to student’s mind
· Organize multiple questions by like topic from the participant’s perspective
· Question writing
· Be clear and concise in language
· Avoid double-negatives
· Avoid double-barreled questions
· When possible, create purposeful incorrect answer choices to illuminate common misconceptions
· Conduct a “think-aloud” with students to pilot the survey




Method 2 – Rubrics
· A systematic assessment method that can use either qualitative or quantitative information
· A scoring guide that uses clear criteria to determine change targets and what change looks like at each level of mastery  
· Can analyze data collected from interviews, reflection papers, open-ended prompts, artifacts, or observations
· Useful for assessing any level of cognitive or affective learning
· Three types of rubrics:
· Holistic
· Analytic
· Developmental

Steps for Writing a Rubric
1. Identify performance criteria related to your learning outcome statement
2. Determine the type of rubric you want to create
3. Determine the number of levels of mastery (columns)
4. Clarify what each criterion looks like
a. Holistic: What are you looking for?
b. Analytic/Developmental: What “milestones” are essential at each level of mastery?
5. Make sure criteria and levels of mastery are mutually exclusive

	
	Evidence

	Criterion A
	Write what you find here

	Criterion B
	Write what you find here

	Criterion C
	Write what you find here

	OVERALL RATING
	5, 4 ,3 2, or 1


Holistic Rubric
· Yields a single score based on overall perception of performance
· Can be used to document evidence that supports your overall score
· Can be used with specific criteria 
· Often used as a form of summative assessment
· Useful for a quick view of performance
· Easy to implement
· Does not provide detailed insight into performance
· Two students can score the same for different reasons






Analytic Rubric
· Yields a score for each criterion that provides a more detailed exploration into performance
· Generates insight into areas of strength and challenge
· Can be used with specific criteria 
· Often used as a form of formative assessment
· Useful for assessing complex outcomes
· Provides more information about learning
· Takes more time to create and use the rubric


	
	Below expectations
	Meets expectations
	Exceeds expectations

	Criterion A
	Specific description
	Specific description
	Specific description

	Criterion B
	Specific description
	Specific description
	Specific description

	Criterion C
	Specific description
	Specific description
	Specific description


















Developmental Rubric
· An analytic rubric based on a specific developmental theory 
· Useful to monitor development over time when data are collected more than once
· Often used as a form of developmental assessment
· Requires strong theoretical knowledge to create


Method 3 – Paper or Artifact Prompts

· Detailed directions that guide the development of a product (such as a paper or portfolio) designed to assess most levels of cognitive learning or affective learning (note the levels of learning associated with verbs from Bloom’s Taxonomy)
· Prompts should be developed in conjunction with a rubric to ensure congruence between the product and how it will be assessed
· Should allow students to provide direct evidence of their ability to know, feel, or do something as associated with your learning outcome
· Types of Prompts
· Straightforward
· Reflective on past action
· Reflective on future action

Tips for Writing a prompt
· Prep students for the learning you expect them to exhibit in their response
· Prompt should be purposefully designed to directly collect data to answer your question
· Think about content necessary to measure learning
· Think about what context will set students up for success
· Explicitly state each aspect that you plan to measure as a sub-itme in your question
· If prompt is not explicit, “missing data” is an issue (did the not know the information, or not provide the information
· Conduct a “think-aloud” with students to pilot the prompt


Method 4 – Interview

· Interpersonal conversation between two people designed to gather information
· Conversation is guided by series of questions that should reveal information related to your learning outcome
· Should alow students to provide direct evidence of their ability to know, feel, or do something as associated with your learning outcome
· Questions should be developed at the same time as a rubric to ensure congruence between the data you will collect and how it will be assessed
· Types of interviews
· Open-ended, Structured
· Open-ended, Semi-structured
· Open-ended, Unstructured
· Close-ended, Structured

Interview protocol tips

· Intriduction (prep the participant’s mind)
· Organize by like topic from the participant’s perspective
· Ensure questions map directly to data collection categories
· Question wiriting:
· Be clear and concise
· Avoide double-negatives
· Avoid double-barreled questions
· Question format:
· Open-ended
· Close-ended
· Scenarios
· Prepare additional probe questions
· Be thoughtful about the number of questions
· Prepare a rubric to score data in conjuction with creating your interview protocol
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Writing and Assessing Learning Outcomes in Social Justice Education
By: D. Scott Tharp, Ph.D., M.S.W. (dtharp1@depaul.edu)
DePaul University, Chicago, IL
Adapted for use at Lewis & Clark by the Student Life Assessment Committee
Appendix: Bloom’s Taxonomy
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Writing Learning Outcomes Worksheet
By: Campus Labs (www.campuslabs.com)
Adapted for use at Lewis & Clark by the Student Life Assessment Committee
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Bloom’s Cognitive Domain
Knowledge
Ability to recall previously learned material
Comprehension
Ability to show a basic understanding of material
Application
Ability to apply learning in new situations
Analysis
Ability to differentiate between the content and structure of material
Synthesis
Ability to create new content and structures
Evaluation
Ability to judge the value of material for a given purpose

	Knowledge
	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	cite
	arrange
	act
	analyze
	adapt
	appraise

	count
	associate
	administer
	audit
	anticipate
	approve

	duplicate
	clarify
	apply
	break down
	assemble
	argue

	find
	classify
	articulate
	calculate
	combine
	assess

	identify
	convert
	chart
	categorize
	compile
	choose

	label
	define
	collect
	compare
	compose
	conclude

	list
	describe
	compute
	contrast
	conceive
	confirm

	locate
	draw
	conduct
	correlate
	contrast
	criticize

	match
	exemplify
	consolidate
	deduce
	create
	critique

	name
	explain
	demonstrate
	detect
	design
	decide

	read
	illustrate
	determine
	diagram
	devise
	defend

	recall
	indicate
	employ
	differentiate
	discover
	diagnose

	recognize
	interpret
	execute
	discriminate
	discuss
	evaluate

	record
	order
	implement
	distinguish
	establish
	judge

	repeat
	paraphrase
	include
	examine
	express
	justify

	reproduce
	reference
	inform
	infer
	formulate
	perceive

	retrieve
	reiterate
	instruct
	inspect
	generate
	prioritize

	search
	restate
	manipulate
	limit
	imagine
	prove

	select
	sort
	modify
	measure
	improve
	rank

	state
	summarize
	operate
	outline
	individualize
	rate

	tell
	trace
	operationalize
	prioritize
	initiate
	recommend

	view
	translate
	perform
	quantify
	integrate
	revise

	
	understand
	prepare
	question
	invent
	support

	
	
	preserve
	reason
	make
	validate

	
	
	produce
	relate
	model
	

	
	
	react
	solve
	plan
	

	
	
	respond
	subdivide
	propose
	

	
	
	schedule
	survey
	reconstruct
	

	
	
	sketch
	test
	reinforce
	

	
	
	tabulate
	uncover
	reorder
	

	
	
	teach
	verify
	reorganize
	

	
	
	transcribe
	
	set up
	

	
	
	transfer
	
	structure
	


Bloom’s Affective Domain

	Receiving
	Responding
	Valuing
	Organization
	Internalization of a Value

	accept
	agree
	adopt
	adapt
	act

	acknowledge
	allow
	argue
	adjust
	administer

	ask
	answer
	believe
	anticipate
	advance

	attend (to)
	assist
	car (for)
	arrange
	advocate

	explain
	attempt
	challenge
	build
	authenticate

	feel
	behave
	complete
	collaborate
	change

	focus
	choose
	confront
	compare
	characterize

	follow
	clarify
	defend
	confer
	commit (to)

	hold
	communicate
	delay
	consider
	criticize

	identify
	comply
	demonstrate
	consult
	disagree

	listen
	conform
	encourage
	contrast
	display

	locate
	contribute
	endorse
	coordinate
	dispute

	observe
	cooperate
	enforce
	design
	embody

	realize
	describe
	evaluate
	direct
	empathize

	receive
	discuss
	foster
	establish
	endeavor

	
	help
	guide
	facilitate
	enhance

	
	interpret
	initiate
	follow through
	excuse

	
	model
	interact
	formulate
	exhibit

	
	offer
	join
	invest
	influence

	
	participate
	justify
	judge
	internalize

	
	present
	maintain
	lead
	motivate

	
	question
	monitor
	manage
	negotiate

	
	react
	persuade
	modify
	object

	
	read
	praise
	organize
	perform

	
	relay
	preserve
	prioritize
	persevere

	
	reply
	propose
	recommend
	persist

	
	report
	respect
	reconcile
	profess

	
	respond
	seek
	revise
	promote

	
	select
	share
	simplify
	promulgate

	
	study
	study
	specify
	qualify

	
	tell
	subscribe
	submit
	reject

	
	
	suggest
	synthesize
	resolve

	
	
	support
	weigh
	serve


Receiving
Awareness of ideas or phenomena
Responding
Showing new behaviors as a result of exposure to phenomena
Valuing
Showing involvement or commitment
Organizing
Integrating new values into one’s established set of values
Internalization
Acting in accordance with the new value
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Writing and Assessing Learning Outcomes in Social Justice Education
By: D. Scott Tharp, Ph.D., M.S.W. (dtharp1@depaul.edu)
DePaul University, Chicago, IL
Adapted for use at Lewis & Clark by the Student Life Assessment Committee
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